
Dear valued members of the Association, 
We are only weeks away from the end of another 
school year, and it has been a very eventful year 
indeed.  It is typical that this time of year is a busy 
time, as schools are given their staffing numbers for 
the following year, and members are faced with 
decisions about their assignments for the following 
year.  Speaking from experience, this year has been 
busier than others, as evidenced by the volume of 
calls and emails I’ve received about transfers and job 
postings.  If a member ever has a question about the 
hiring or transfer process, I encourage them to check 
with the Collective Agreement (Articles 21 and 33, 
specifically) or contact me with their questions.  
Everyone should be well informed when faced with a 
decision, and I am happy to help in any way I can. 

School visits 

In January, February, and March, I was able to 
schedule visits in all seventeen schools/workplaces 
across the division.  I made sure to make myself 
available to members over the lunch period, and also 
made every effort to sit down with our principal 
teachers in each school to discuss current events.  Of 
course, there was a major announcement by the 
provincial government in February which certainly 
changed the focus of questions that members were 
asking.  All in all, I value these school visits as a 
chance to connect face-to-face with as many of the 
approximate 340 members represented by our Local. 

SRTA Executive Elections 

When the April SRTA Council meeting had concluded, 
there were a number of Executive positions 
acclaimed, and in the case of the Collective 
Bargaining committee, an election was called to 
determine who would be the chair for 2018-2020.  

After all was said and done, the following people 
were elected or acclaimed for a two-year term 
commencing in September: 

• Dan Lagacé (ALC), Vice President and 
Collective Bargaining Chair 

• Eric Lindquist (DTS), Treasurer 

• Lisa Harder (DTS), Equity and Social Justice 
Chair 

• Sandy Turcotte (DO), Resolutions Chair 

• Paul Grosskopf (ARB), Wellness Chair 

 

Additionally, I am very pleased that Christy Boettcher 
(SAC) ihas been appointed the Workplace Safety and 
Health Chair through August 2019.  I had been 
serving double-duty in handling both portfolios, but 
having Christy on board as the dedicated WSH chair 
will be great for all members. 
 

MTS Provincial Council 

We have recently wrapped up work at the 99th 
Manitoba Teachers’ Society Annual General Meeting 
of Provincial Council, affectionately known as MTS 
AGM.  The SRTA was well-represented at the 
meeting, with Rebecca Brown (SRTA VP), Mark 
Eismendi (SRTA PD Chair), Dan Lagacé (SRTA  
Bargaining/Resolutions Chair), Martyne Laliberté 
(SRTA EFM Liaison), Jenn Lapkin (SRTA Education 
Finance Chair), Eric Lindquist (SRTA Treasurer), and 
Cindy Mason (SRTA Secretary) serving as delegates, 
while Leslie Buffie (SRTA Employee Benefits Chair) 
attended as an alternate delegate.  We were proud to 
support our sister Sandy Turcotte in her bid for re-

election to the MTS Provincial Executive.  A more 
robust summary of the event will be made available 
in the June newsletter. 
 

I hope you all enjoy this issue.  Please reach out to 
me with any questions, suggestions, or concerns you 
may have. 
 

In solidarity, for each of you and for each other. 
Jonathan Waite, President 
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Our Union Makes us Stronger 
 

The strength of our Association continues to be the active participation of our membership.  From our newest members, 
whom we welcomed at the Seine River School Division (SRSD) New Teacher Orientation in August, to our most experienced 
members, who might be considering retirement, the SRTA relies upon each and every one of our 340+ members for support, 
direction and active involvement. 

Being a collective means to stand with and support your colleagues.  As a member, your benefits and working conditions 
are in existence today only because of members willing to support one another and to bargain as a collective in the past.  
The gains that have been made in the past can be directly attributed to members standing in solidarity. 

Now, more than ever, SRTA members standing as a collective and in solidarity with the 15000 members of the Manitoba 
Teachers’ Society (MTS) is a necessity.  What has been previously referred to as “the gathering storm” is now upon us and 
every MTS and SRTA member should be very, very concerned. 

Last March, to our dismay, we witnessed the provincial government drop the class size provisions for Kindergarten to Grade 
3.  In the spring of 2017, the provincial government passed (but did not proclaim and has yet to proclaim) Bill 28 to bypass 
collective bargaining on compensation issues and to freeze and limit teachers’ salaries and benefits for four years.  The start 
of the current school year saw the provincial government implement cuts to French-language services.  Unfortunately, 2017 
was just the harbinger of the attacks to come. 

The new year of 2018 began with even greater attacks on public education and MTS members.  In February of 2018, the 
provincial government provided the lowest public schools’ funding announcement in decades and cut Kindergarten to Grade 
12 funding to less than the rate of inflation.  In addition, the provincial government limited the amounts school boards could 
raise through taxation. 

Along with the funding announcement, the provincial government declared a system of provincial bargaining for MTS 
members whereby, some or most, if not all, bargaining will be done at a central table. The government did not consult with 
the Society before announcing this profound change. As well, it must be noted that the Minister of Education and Training 
did not provide any details in his announcement as to the process nor the system of provincial bargaining, even though all 
38 collective agreements expire in June. 

The last announcement from the provincial government (at time of writing) was that the government would be reviewing 
the education system and this review would lead to the most profound changes in a generation.  Once again, no 
consultation with the Society occurred prior to the announcement and no details as to the review or the process were 
shared. 

I would suggest that MTS members need to think and act upon how challenges such as funding cuts, the elimination of class 
size provisions, proposed wage and benefit freezes, and an absence of consultation with teachers, etc., are going to impact 
them, their students, their colleagues and public education in this province.  Actions from members are needed now and 
into the foreseeable future given that “…this is not the end. It is not even the beginning of the end. But it is, perhaps, the end 
of the beginning” (Winston Churchill). 

Right now, as a collective, all SRTA members need to be engaged and informed.  All members will also need to make a 
choice:  if members and public education continue to come under attack, that choice will be whether to stand up and speak 
out, or to remain silent (remaining silent is a choice).  “If you do not speak up when it matters, when would it matter that 
you speak?”  Always remember that change can only happen when enough people speak up in the same voice.  Members 
must be committed to the collective and our collective voice must be strong.  To quote Martin Luther King Jr., “Our lives 
begin to end the day we become silent about things that matter”. 

As such, I was pleased to see fellow SRTA members at the Rally for Public Education that occurred on May 25, 2018, at the 
Manitoba Legislature building in Winnipeg.  Your voices are important as we fight four our students, classrooms, and 
careers. 
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Vice President’s Report 

by Rebecca Brown, SRTA Vice President  
I would like to take this opportunity to thank the 
executive and all members of the Seine River 
Teacher’s Association.  It has been a pleasure 
working with you as Vice President.  I am excited to 
leave my position with the very qualified of Daniel 
Lagace.  Congratulations Dan, I know that you will 
be a strong Vice President. Throughout my years on 
the executive, I have learned the importance of 
speaking up for teacher’s rights to ensure that 
students receive the best education possible. I will 
miss the comradery of the executive and the 
numerous Saturdays I attended at president’s 
council. Jonathan Waite, thank you, for all of your 

support guidance and leadership.  Seine River 
Teachers are very fortunate to have your leadership, 
attention to detail, and endless devotion to teacher 
welfare.  As the future becomes uncertain, stay 
informed, volunteer on an MTS Committee, become 
a council member, and ask questions.  

To volunteer to work on an MTS Standing 
Committee complete a volunteer form at 
www.mbteach.org. 

 

            MTS Golf 2017 

On June  16, 2018, the Seine River Teachers' Association 
will be hosting the 2018 Manitoba Teachers’ Society Golf 
Tournament at La Verendrye Golf Course, La Broquerie, 

MB (12:00 pm shotgun start) 
 

The registration fee is $100 per golfer which includes 1/2 
power cart, 18 holes of golf, dinner, and prizes.   Individual 

golfers, pairs, triples or foursomes are welcome.  
 

The entry deadline for this tournament is May 31st, 2018.  
The SRTA will fund the equivalent of three teams 

registration ($1200) - contact mtsgolf@srteach.org for 
more information. 

 

Visit http://srteach.org/mts-golf-tournament-2018-entry/ 
to register as an individual or a team. 

Editor’s note:  Thank you Rebecca Brown for 
your dedication, time, and energy as you 

served as SRTA Vice President with 
professionalism, grace, and conviction.   

You will be missed!!! 



4 

 

SRTA EVENTS 

2018 Michael Slobodian 
Memorial SRSD Volleyball 

Tourney 

 

On May 4, 2018, the Seine River School Division 
hosted the 2nd Annual Michael Slobodian Memorial 
SRSD Volleyball Tourney at Collège St. Norbert 
Collegiate and École St. Norbert Immersion.  The 
SRTA provided dinner, snacks, and refreshments and 
organized the event.  This year, there were 56 
players on nine teams representing thirteen 
schools/workplaces, and it’s safe to say that 
everyone had a great time honouring our friend 
Slobo.  This year’s champion was the team from Ste. 
Anne Collegiate, which also included imports from 
Ste. Anne Elementary and Richer School, while 
second place went to the formidable team from 
École Lorette Immersion.  The Spring Chickens from 
École St. Norbert Immersion was voted the team 
with most Team Spirit and also received prizes.  Big 
thanks to Taras Maluzynsky, Adrian Huntley, Ron 
Verrier, and Christian Leclerc for helping out with 
organizing before and during the event! 
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Dispensing Fees 

by Leslie Buffie, SRTA Employee Benefits Chair 

 

If you're anything like me, and you suddenly find yourself with a prescription 
to fill, then you usually head to the most "convenient" place to fill it.  
 

However, once you look a little more carefully into the dispensing fees of 
various locations, you might change your mind!   

When a prescription is filled, you pay 2 
costs - the cost of the medication and 
the cost set by the pharmacist to 
dispense it.  The dispensing fee differs 
from one pharmacy to another, and in 
some cases, drastically!! 

Costco and ESC Pharmacy (online 
ordering for maintenance drugs) make 
up the Preferred Pharmacy Network.   

No membership is required to have a 
prescription filled at Costco.   

To join Express Scripts go to 
www.express-scripts.ca/mpse and click 
the JOIN button at the bottom of the 
page. Again, this service is more geared 
towards long-term prescriptions.  

Here is a list of some Manitoba pharmacies and the cost of their dispensing fees.  As you can see, it "pays" 
to shop around! 

Costco $4.47 

London Drugs $8.99 

ESC Pharmacy $9.00 

Walmart $9.40 

Superstore $9.79 

Medicine Shoppe $10.96 

Sobeys/Safeway $11.45 

Red River Coop $11.92 

Shoppers Drug Mart $11.92 

Pharma Save $12.67 

Collective Bargaining 

by Dan Lagacé, SRTA Collective Bargaining Chair  
Since my last article, there has been progress in first steps of our opening package to the School Division. Our latest 
meeting was held on Monday May 7th, 2018 where we looked closer at some of the recommended articles from the 
Society and incorporate some of our priorities.  

We still have little information on the province’s announcement of provincial bargaining.  MTS president Norm Gould, 
informed us at the regional Provincial Council binder meeting on May 3rd that still he hasn’t had much 
consultation or information from the province as to what provincial bargaining will look like.  

Finally, I would like to thank all members who took the time to vote and allow me to serve you for 
another two-year term. 
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Fair Trade School 
submitted by Lisa Harder, SRTA Equity & Social Justice Chair 
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Fair Trade School (continued from page 7) 
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Fair Trade School (continued from page 7) 

 

For more information, visit fairtrade.ca 

 

For infographics and other materials related for Fairtrade Month, 
access the online toolkit at https://www.dropbox.com/sh/

y2ux42dqokhothi/AAAhXuWu-iTgTDlWnTp6Vy46a?dl=0 
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Teachers taking control: a new vision for 
professional development 

submitted by Mark Eismendi, SRTA PD Chair 

(from The Guardian November 21, 2013; author James Kempton)  
 

Giving teachers access to career-long learning is the missing 
piece of the jigsaw as far as education reform is concerned. 
Investing in a formal system of professional development for 
classroom teachers, and asking them to take responsibility for 
running it, would be a highly effective and non-confrontational 
way to improve school standards. 

Support that enables qualified teachers to enhance their 
pedagogical skills, their understanding of learning and child 
development and their subject knowledge within a culture of 
continuous improvement will raise the quality of teaching and 
pupil outcomes, and is common to the great education systems 
of the world. This includes Singapore where teachers are 
expected to engage in 100 hours of professional 
development every year…. 

Schools should pilot a system where teachers have access to a 
budget to contribute towards the training costs involved and an 
allocation of time in which to undertake this training. 

James Kempton is associate director, education and social policy, 
at the think tank CentreForum and author of “To teach, to learn: 
more effective continuous professional development for 
teachers.”  For complete article, visit https://
www.theguardian.com/teacher-network/teacher-blog/2013/
nov/21/teacher-control-professional-development-raising-

standards 

Thoughts on The Importance of Self-Directed 
Professional Development 

submitted by Mark Eismendi, SRTA PD Chair 

(from The Georgia Social Studies Journal Winter 2013, Volume 
3, Number 1, pp. 40-49; author Michelle Stacy) 

 

Empowered teachers are professionals who have the power to 
create curricula, administer their own lessons, and, as a result, 
have the ability to effectively teach their students. When 
empowered to direct their own professional development, 
teachers claim ownership of their work and invest in it 
accordingly. Engaged, focused, positive teachers have a 
tremendous impact on student achievement (Desimone, 2011). 
Moreover, empowered teachers are more likely to become 
activists for education reform within their own schools and 
advocates for themselves. In order for teachers to adequately 
be empowered, however, they need certain levels of autonomy, 
professionalism, and intellectual stimulation (Gutmann, 1987; 
Webb, 2009). 

Teacher-led professional development creates opportunities to 
enhance professional autonomy, emphasizes professional 
judgment, and provides spaces to validate teacher voices, all 
essential components of teacher empowerment. According to 
Beane (1993, p. 11), “communities of learners” emphasize 
collaboration, not competition. Teachers in a collaborative 
setting have opportunities to share their expertise as classroom 
professionals, develop common practices, and assess how those 
practices improve student learning. 

(For complete article, visit https://coe.uga.edu/assets/
downloads/misc/gssj/Stacy-2013.pdf) 

 

Contact 
us! 

www.srteach.org 

Twitter: @seineriverteach 

Facebook: fb.me/seineriverteach 

What is Professional Development? 

submitted by Mark Eismendi, SRTA PD Chair 

(from the Seine River School Division website 

www.srsd.ca/Employment/PDTeachers/Pages/default.aspx) 

Educators have a professional responsibility not only to 
maintain a certain level of knowledge in teaching but also to 
look for new and exciting innovations in getting their students 
engaged in their own learning and development. Educators in 
every grade attend workshops, conferences and professional 
learning groups, or simply dialogue with each other, observe 
each other teaching and plan projects together. All of these are 
part of a continuous and effective professional development 
program. It is an essential part of the teacher’s work and must 
be taken seriously. Professional development needs to be 
supported and encouraged at the individual level, school level 
and at the divisional level. 
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Indigenous Education 
Committee 

by Rebecca Brown, SRTA Indigenous Education Ad 
hoc Chair 

I would like to thank Jenna Desilets, Jessica Laluk, and 
Michelle DeClerq for their time, ideas and help with 
creating this resource.  Without their creative 
organization, ideas and expertise this kit would not 
have evolved.  Shown below are some of the books 
that are available for members to use in their 
classrooms to support Indigenous education in the 
classroom.   

Along with the books are resources and ideas of how 
teachers could use these books in the classroom.  The 
committee members wish to continue the spirit of 
the committee of growing as learners in Indigenous 
education and sharing resources, and experiences in 
using these resources. Along with every book is space 
for teachers to share what or how they have used the 
various books within their classroom.   

Thank you to the Seine River Teacher’s Association 
for acknowledging the importance of Indigenous 

education and supporting the efforts of the 
committee.  To find access information on the 
resources available, stay tuned to the Seine River 
Teacher’s Association web site.  

 

Editor’s Note: Congratulations to the committee for the 
amazing work done on this project.  Thank you for your 
commitment!! 

Get Involved on SRTA Committees 

We have many committees which can use your help and efforts.  If you are someone who wants to help your 
colleagues by discussing and shaping the work of the association, contact the chair of the committee to see 

how you can get involved.  They are: 
 

Dan Lagacé, Collective Bargaining Chair: bargaining@srteach.org 

Jenn Lapkin, Education Finance Chair: edfinance@srteach.org 

Leslie Buffie, Employee Benefits Chair: benefits@srteach.org 

Lisa Harder, Equity & Social Justice Chair: esj@srteach.org 

Kaitlan Fisher / Mark Eismendi, Professional Development Chair: pdchair@srteach.org 

Sandy Turcotte, Public Relations/Resolutions Chair: pr@srteach.org 

Paul Grosskopf, Wellness Chair: wellness@srteach.org 

Christy Boettcher, Workplace Safety & Health Chair: wsh@srteach.org 

Rebecca Brown, Indigenous Education Ad hoc Chair:  indigenous@srteach.org 
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Workplace Safety and Health - A Definitive Guide (Part 2 of 3) 
by Jonathan Waite, President 

Workplace Safety and Health: Duties Under the Act 

The Workplace Safety and Health Act supports every worker’s right to a safe and healthy workplace. It assigns responsibility to 
each person in the workplace for creating and maintaining a safe and healthy workplace. Everyone has a personal and shared 
responsibility to work together cooperatively to prevent workplace injuries and illness. 

Employers (in our case, the School Division) have the greatest degree of authority and control over the operations of the 
workplace, and thus they have the greatest degree of responsibility for workplace safety and health.  The legal safety and 
health responsibilities of the employers include: 

• Taking necessary precautions to ensure the safety, health and welfare of all workers; 
• Providing and maintaining a safe workplace, equipment, tools, and systems;  
• Ensuring all workers and supervisors (Principals) are aware of hazards in the workplace; 
• Providing workers with competent supervision; 
• Providing necessary training to protect workers’ safety and health before they begin a new job; 
• Consulting and cooperating with the workplace safety and health committee or representative; 
• Cooperating with other people on workplace safety and health matters. 

Principals have the responsibility to oversee a group of workers (teachers, clinicians) within a workplace. The legal safety and 
health duties of principals include: 

• Taking necessary precautions to protect the safety and health of workers under their supervision; 
• Ensuring that workers comply with safety and health procedures and use safety equipment,   clothing, and devices; 
•  Advising workers of safety and health hazards; 
• Cooperating with the workplace safety and health committee or representative; 
• Cooperating with other people on workplace safety and health matters. 

Teachers, including clinicians, are responsible for their own actions or inactions. Teachers’ legal safety and health 
responsibilities include: 

• Taking reasonable care to protect themselves and others who may be affected by their actions or omissions; 
• Proper use of safety equipment, clothing, and devices; 
• Taking necessary precautions to ensure that activities and hazards within their control do not create a safety and 

health risk;  
• Cooperating with the workplace safety and health committee or representative; 
• Cooperating with other people on workplace safety and health matters. 

A very basic responsibility that all members have are reporting any concerns regarding Workplace Safety and Health. The SRSD 
Incident Report form available through the SRSD SharePoint website should be used anytime there is a workplace incident, 
whether it be hazards, improper equipment, or acts or threats of violence. Any person who experiences an incident or is a 
witness to an incident is compelled to report. 

Each member plays an important role in maintaining the safety and health in our workplaces. By working together, we can 
provide a safer environment for everyone.         (continued on page 13) 
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(Workplace Safety and Health - A Definitive Guide (Part 2 of 3) continued from page 12) 

Workplace Safety and Health Incident Report Forms 

All Workplace Safety and Health Incidents or near misses should be reported immediately to the SRTA 
member’s principal/supervisor. Reporting a “near miss” is very important. A near miss is usually without 
physical injury and is a positive way of improving the culture of safety. 

Any SERIOUS incident must be immediately reported to the Provincial Workplace Safety and Health Division. 
All serious incidents will be investigated by the Provincial Workplace Safety and Health Division.  Serious 
incidents are specific to incidents where a worker is killed or suffers a specific injury, or an incident that 
involves specific conditions.  A list of serious incidents can be found on the SRSD Incident/Accident Report 
Form. 

All other incidents that result in a SRTA member being exposed to a hazard (near miss, threat of violence, 
etc.) or which results in injury must be reported to and investigated by the member’s principal/supervisor. 

Following the principal’s/supervisor’s investigation, a SRTA member must be informed by the principal/
supervisor of the control measures that are immediately being put in place following the incident/near miss, 
to try, as far as is reasonably practicable, to mitigate the risk of reoccurrence.  

All SRTA members must complete the SRSD Incident/Accident Report Form each time an incident or near 
miss occurs. The Incident Report Form can be found on the SRSD SharePoint website (direct link - https://
sharepoint.srsd.ca/WorkplaceSafetyandHealth/Shared%20Documents/SRSD%20Incident%20Report%20-%
20Sept%202017.pdf). 

The individual SRTA member determines whether an incident or a near miss occurred.  No one is to dissuade 
a member from completing an SRSD Incident/Accident Report Form. 

SRTA members are compelled to report each incident or near miss and a failure to do so is a potential 
violation of legislation. 

SRTA members should make a photocopy of the completed SRSD Incident/Accident Report Form and the 
principal/supervisor will send the original form to the Division Health & Safety Officer.   

A quarterly report to the school’s/workplace’s Workplace Safety and Health Committee will contain all 
incidents and near misses including the contents of each Incident Report Form. 

For further information or to receive support, please contact the SRTA Office (204-270-0215) or MTS 
Teacher Welfare Staff Officer, WSH, Darren Hardy (204-888-7961).  

(Part three of this series of articles will appear in the June 2018 SRTA Newsletter) 
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Educational Finance  
University of Manitoba 

by Jennifer McGonigle, CSNC 

This course provides a study of economic and financial 
aspects of education, with an emphasis on costs and 
analysis of expenditures, sources and types of revenue, 
productivity and efficiency, and planning and budgeting. 
The purpose of this course was to gain a more complete 
understanding of how schooling is financed in Canada, 
particularly in Manitoba, and what key concepts and 
values shape the allocation of public education resources. 

The main goal of the course was to familiarize students 
with current issues, research and practice in the political 
economies of education; provide relevant background to 
ongoing emergent contentions and demands; and permit 
critical analysis of resource and allocation policies.  This 
entailed a broad survey of the field and practice.  

By the end of the course, students should be able to 
articulate the role of government in the public education 
sector, demonstrate overall knowledge of the major 
issues facing educational finance, identify major 
conceptual frameworks that are used to evaluate 
educational funding, show knowledge of the contextual 
factors that shape educational funding, demonstrate an 
understanding of the budgeting processes and 
reconciliation that support schools and school districts/
divisions, as well as display knowledge of the political 
values and ideologies that shape educational finance.  

Small group and large group discussion covered a majority 
of the courses objectives. Small group presentations 
developed ideas further, as well as individual reflections 
based on course readings that distributed throughout the 
class for further discussion. The final expectation was an 
individual or paired essay in which students were to 
compare the educational funding model of Manitoba with 
that of another province. I 
found this course beneficial to 
those who are preparing 
entering into the Educational 
Administration stream and 
field.  I feel that it would not be 
worth-while for someone 
pursuing a general Master’s 
level program.   

 

Secondary School Counselling 

by Kelly Burtnyk, EIDCS/ESAI 
I just recently completed another 3 credit hours towards 
my post bacc. and counselling certificate. The course was 
Secondary School counselling (EDUA 5530) with Seijiro 
Tsuchi. Seijiro is a guidance counsellor at Grant Park High 
School, so he brings a lot of experience and practical 
knowledge to the course. Even though I am currently in 
an elementary school, a lot of the information was still 
very applicable and many of the other students in the 
class are in an elementary setting. 

Topics varied and included incorporating mindfulness, 
group counselling, review of counselling theories, creating 
genograms, and self-harm.  A guest speaker presented on 
the MB Guidance Sourcebook, which really helped to 
clarify the roles and responsibilities of the 
counsellor.  Group presentations explored drug and 
alcohol use, Circle of Courage, internet usage, and 
trauma.  

There were 3 major assignments for the course and all 3 
were practical. We had to complete a yearly plan for our 
counselling program including resources we use and an 
overall job description. As a counsellor, often times the 
days fly by and it seems that not much has been crossed 
of the to-do list. Really looking at all that I do in my 
schools helped me see just how much the role of 
counsellor actually entails and reinforced the importance 
of counsellors. It also helped come up with a more 
manageable schedule in regards to planning school-wide 
events over the course of the year.  There was a group 
presentation on a topic that affects today’s youth, which 
was also helpful as a presenter and as an audience 
member. The last assignment was to write a research 
paper about something that pertained to the role of a 
guidance counsellor. I chose to research challenging 
behaviour in schools and the best ways to support the 
student and school team. The topic is huge, but the 
research has been very helpful when coming up with 
behaviour plans, and of course when supporting students 
who display challenging behaviour.  

Overall, I would recommend this course to others working 
towards their guidance certificate. There was no textbook 
(which was a nice treat especially right after Christmas), 
but a collection of articles provided by the instructor that 
made for lots of learning and thoughtful, inspiring 
discussions.  
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University Course - Introduction to Special Education Part 2 

by Liette Weir, ELI 

In this part of the course, we reviewed and had numerous discussions surrounding the document “Supporting 
Inclusive Schools - A Handbook for Resource Teachers in Manitoba. This gave me a better insight on the role and 
responsibilities of a resource teacher.  

However, I have chosen to talk about one of our assignments in which I had the pleasure of collaborating with three 
other teachers.  The purpose of our assignment was to engage in critical inquiry surrounding an important issue in 
inclusive education. We chose our inquiry question by reflecting on Wolfensberger’s SRV definition: “a systematic 
effort to extract empirical knowledge that can be applied in service of the valuation of people’s roles, so that they are 
more likely to have access to the good life, or the good things in life.” Every student comes to us with strengths and 
prior knowledge that he or she can contribute during class discussions as well as demonstrate in different ways. We 
want all our students to have as many positive roles as possible and to feel successful. However, after reading 
numerous articles, it was clear to us that teachers feel overwhelmed and they struggle with meeting the needs of the 
diverse learners in their classrooms.  

Having all taken a course surrounding the UDL philosophy as well as integrating it into our lesson planning, we 
wanted to help teachers gain a clearer understanding of UDL as we had witnessed firsthand its 
positive impact on students. We decided to create a simplified document that explains to 
teachers how they can implement UDL into their lesson planning.  

I will briefly go over how to get started. First, we must identify the current situation of our 
class; number of students, what we currently use (materials/methods), assessment and 
evaluation and barriers (ex. student anxiety, classroom environment, autism, etc.). When 
planning lessons, we must keep in mind different ways that we can share information with students (video, audio, 
pictures, texts, etc.), ways in which students demonstrate their learning (written or oral answers, learning intentions, 
success criteria, technology, etc.) and ways to keep all students engaged and interested (choice of presentation or 
sharing, group work, topics of interest, reflection, etc.).  

In short, we must offer alternatives wherever possible, offer a multiple of choices for students to demonstrate what 
they know and make certain that those choices assist students in identifying how they learn. By keeping all of this in 
mind, we will be creating an environment where every student feels valued and learning is happening.  

Introduction to Inclusive Special Education 

by Jennifer Catellier, ESNI 

Yet another 3 credits toward my post bacc are complete.  Introduction to Inclusive Special Education is a survey course for 
educators interested in inclusive special education.  After having completed the first half of this course during the fall term, 
I had a good grasp on the concepts that led to more inclusive environments in schools.  The second half of this course 
allowed me to put what I had learned into practice.   

 The majority of this term was spent on a group project called “The Change Project”.  This was a group project in which we 
identified an issue related to inclusive education and proposed a way to address or change it.  My group’s focus was on 
UDL (Universal Design for Learning) and how the implementation of UDL could be simplified in a way that allowed teachers 
to use it more often in their daily practice.   

We found through research, that teachers are often overwhelmed by inclusion (con’t on p. 15)   (con’t from p. 13) in the 
classroom, as it is often the case that we adapt and modify for our “included students”.  This usually means planning a 

(cont’d on page 16) 
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(Introduction to Inclusive Special Education continued from page 15) 

lesson for our class and then planning extra or separate things for 
specific students.  UDL allows teachers to plan once with all learners in 
mind.  It takes less time and can be much more effective in the 
end.  Our project included a lesson plan template that allows teachers 
to plan using the UDL philosophy without necessarily having to “re-

invent the wheel”.   We put together a document that we called UDL Survival Kit: Everything You Need To Know To 
Teach With the UDL Philosophy in Mind!  The document includes brief explanations of what is UDL, how UDL can help 
teachers and students, where to begin, and a lesson plan template and sample. 

I really enjoyed this course because it allowed me to develop and focus on my own vision of inclusive special 
education and what I believe an inclusive classroom should look like.  I have done some coursework and PD on UDL in 
the past, and I also use it in my daily practice as a teacher.  This course, in particular The Change Project, gave me the 
opportunity to fine tune my knowledge and use of UDL.  I would recommend this course to all teachers as it opens 
your eyes to the why of inclusive education, and also allows teachers to reflect on their own ideas, opinions and 
implementation of inclusion in their own classrooms. 

EDUA 5680 – Promoting Responsible Behaviour in Educational Settings 

by Brandi Wait, ARB/DTS 

Promoting Responsible Behaviour in Educational Settings was my third required course for credit towards my 
resource certificate. The course focused on understanding the needs of children who display maladaptive behaviours, 
identification, and intervention. The course was taught by Alison Wells-Dyck at the University of Manitoba. 

Much of the course focused on classroom management strategies and theories and how to organize your classroom. 
Two of the three assignments; a group presentation about one of the theories and developing a personal classroom 
management system, both revolved around classroom management and discipline. As someone who has been 
teaching for a while, I feel as though I have my management style well established. Spending time researching 
theories and putting my own style into words felt like a waste of time. I would have much preferred to spend time 
learning why students display behaviours and what strategies to match with them.  

The third assignment was a group project where we selected a topic of our choice that caused or influenced student 
behaviour. Groups chose a range of topics such as; hygiene, nutrition, poverty, LGBTQ issues, concussions, and many 
more. Each group explained how their topic contributed to behaviour issues and what teachers and schools can do to 
lessen the impact. These presentations were much more useful and practical then the other two assignments. 

One final note, the textbook for this course was very expensive, almost two hundred dollars. However, there is an 
online version available or the professor also allows 
previous editions to be used.   

Overall, Promoting Responsible Behaviour in Educational 
Settings had some very useful and practical components 
but also some not so useful components. The course as a 
whole is a solid course for a requirement and I 
recommend others take the class with Alison if it is 
offered.  
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EDUA 5012 – Legal and Administrative 
Aspects of Schools for Clinicians 

January 5 – April 6, 2018 

by Danica Lemoine, Social Work Clinician 

This winter term I participated in the course, Legal and 
Administrative Aspects of Schools for Clinicians at the 
University of Manitoba instructed by Dr. Catherine 
Neumann. This course was a requirement by 
Manitoba Education in order to obtain my school 
clinician professional certification. This course 
included three face-to-face and eight online classes.  

Each week we studied a chapter from the book, 
Teachers and the law: Diverse roles and new 
challenges (3rd edition). This book covered several 
different topics that provided students with a better 
understanding of the legal and administrative 
foundations of education in Manitoba. The book also 
examined different roles (ex. Teachers as parents, 
teachers as guardians of equality and teachers as 
agents of the police) and several challenges modern 
day teachers face. Some of these challenges included, 
equality issues, bullying, school violence and work-life 
balance. 

In addition to these roles and challenges modern-day 
teachers face, the book also explored the growing 
needs of classrooms and school 
environments. As a group, we discussed 
the importance for school personnel to 
build meaningful relationships and 
connections with students. Another 
topic widely discussed was the 
expectation placed on teachers and the 
limited amount of resources to support 
them and their students.  

This course allowed students to interact 

with one another online. After each chapter, 
students were asked to complete their own reader 
response sheet that included our thoughts, views, 
opinions and insights. This also allowed us to 
reflect on our own experiences on the specific 
topics and to apply new concepts and ideas to 
share with the group. We were then asked to 
respond/comment on others posts, which helped 
us gain knowledge from other students as well. 
The group consisted of clinicians (social work, 
occupational therapy, speech and language 
pathologists) and administrators.  

I very much appreciated learning from my 
classmates as they at times had different views 
and perspectives on themes explored throughout 
the course as I do being a school social worker. 
This course allowed me to develop a better 
understanding for the legal and administrative 
concepts, relationships and policies within the 
educational system. As I was learning more about 
policies within a school system, it also allowed me 
to familiarize myself with the policies and 
regulations within our school division. 

I do feel this course would be helpful for teachers 
as well. I would have definitely enjoyed hearing a 
teacher’s perspective on these topics throughout 

our weekly discussions. Another 
thing to note is that the book used 
throughout this course was 
published in 2013, which I enjoyed 
as it provided the readers with 
current examples of the education 
system.  
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04:751 Education of 
Exceptional Children II 

Brandon University 

by Mireille Bazin-Berryman, ELI  

During the winter session of 2018 I 
was able to complete, as part of 
my Master’s in Special Education, 
the course 04:751 Education of 
Exceptional Children II through 
Brandon University.   

This course continued and applied 
learning around exceptionalities in 
children.  Through the lens of 

disabilities studies perspective, we 
applied our learning from first term 
to our work. We focused on EA’s, 
Co-teaching, Universal Design for 
Learning, Response to 
Intervention, and Differentiated 
Instruction.  

My specific focus over the course 
was looking at successful student 
focused team meetings.  Using the 
disability studies perspective we 
reviewed methods and strategies 
that work for all students but in 

particular student’s with 
exceptionalities. I then applied 
these understandings to a format 
for student specific meetings that 
are based on our school and class 
profiles. 

I have found this course practical 
and useful. I would recommend 
this course to other professionals 
as it provided opportunity to 
reflect upon current practice and 
make positive change in our 
practice. 

PROFESSIONAL DEVELOPMENT OPPORTUNITIES 

 Education in the Era of Neo-Liberal 
Globalization 5080 

by Collin Anderson, PLSS 

This winter I took the plunge and signed up for my 
first course back at the University of Manitoba. I 
began my post-baccalaureate in Education. I took 
Educational Leadership, Education in the Era of Neo-

Liberal Globalization, EDUA 5080, because it is 
something I am very interested in; and to be honest it 
was far better than many of the other options 
available that fit my schedule. 

The course was taught by Professor Eel-Seul Yoon. 
She is very good. I highly recommend signing up for 
her classes if you can. She used a wide variety of 
instructional strategies that spoke well for her and 
more importantly…she used humour. Be warned, I 
felt like there was a lot of class readings, but it was 
manageable. 

The class explored different leadership styles and 
talked about how schools, educational organizations, 
and local schools and divisions are affected by their 

approaches to leadership. The topics we explored 
specifically were: accountability, instructional 
leadership, equitable leadership, ethical leadership, 
and distributed leadership. 

About forty people took the class including several 
clinicians, psychologists, and principals. The bulk of 
the class was teachers. The dialogue was very 
interesting and the conversations that would spark 
up about this type of leadership or that, were really a 
lot of food for thought. I am still thinking about many 
of the conversations we had.  

The highlight of the course was the second to last 
class. We had a guest speaker. It was Troy Scott, the 
principal at Acadia Middle school in Pembina Trails. 
He recently won Principal of the Year. Moreover, he 
is a really good public speaker and presented a lot of 
interesting problems he has had to deal with as an 
administrator.  

We used the evaluation tools we learned in class to 
pick apart two of the problems. It was very practical 
and thought provoking. I think overall, the course has 
challenged my way of thinking about many issues. 
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Learning and the Brain Conference – Spring 
2018 session April 19 – 21 

by Jim Warner, SAC 

When I first heard of this conference from my friend, this 
“Learning and the Brain Conference,” I have to admit 
thought first of zombies.  Brainnnnss!  Must. Have. 
Brainnnns!!!  Once I got over that, the actual title of the 
conference (hosted by Learning and the Brain) “Educating 
Mindful Minds”, had me wondering what was going to be 
discussed.  My curiosity was not in vain.  Many studies 
were discussed, from biology to sociology to psychology…  
lots of “ologies”.   (No zombies.)  What I did find were 
plenty of doctors (no, Dr. Frankenstein wasn’t present 
either) who sincerely cared about science and the brain 
and learning and the well-being of children and adults. 
Not surprisingly, the teaching profession came up fairly 
frequently. 

Googling  the phrase “the mind is the” yields 1.8 billion 
responses in 0.62 seconds.  How can I whittle this down to 
something manageable? Who do I listen to? Is the science 
of the brain going to help me teach Johnny the provinces, 
territories and capitals of Canada?  Possibly. “Teachers 
have a powerful impact on students, for they have 
devoted their life to educating the mind.” Samuel 
Goldstein said this in his presentation of “The Mindset of 
Resilient Students.” As teachers, we have all heard, 
countless times over, actually, that we “teach the child, 
not the subject”, implying that we are teaching holistically, 
preparing the child for eventual productive, wholesome 
adult life.  It turns out that it is all true.  

Robert Sapolsky described “The Biology of Good and Evil” 
in the first keynote session.  He presented various parts of 
the brain – amygdala, insular cortex, frontal cortex, etc., 
and described their functions. One topic that caught my 

attention was 
dopamine, the 
neurotransmitter 
chemical that is used 
to signal reward.  Dr. 
Sapolsky corrected 
that to be the 
anticipation of reward, 
much like Pavlov’s dog 
experiments. (Ring a 
bell = salivation…)  
One example of the 

practical use of this knowledge was that showing a pair of 
eyes at the start of class, even for just 10 seconds, would 
equal less cheating on a test, as students would 
unconsciously feel watched!  (This could be useful...) 
There were a couple of other points about adolescents as 
well, echoed by several other presenters (whom I am 
presuming are not colluding).  In adolescent minds: 

Dopamine (reward chemicals) are going full blast – (back 
to zombies!), or “Worf” from Star Trek (Dr. Sam Goldstein) 

The frontal cortex (described as “Spock” - the logic center 
- by Dr. Sam Goldstein) is not fully developed, and won’t 
be until around age 25.  This is the part of the brain least 
constrained by genetics and most sculpted by experience.   

Teachers are sculpting the brain, daily.  We are setting into 
place skills that can equip our students to succeed in life, 
the universe, and everything, and we do it not just with 
the mandated curriculum but also with “soft skills” – 
patterns of organization, communication and character 
skills. Study skills, active learning, executive function skills 
resilience – all these play a part in the success of any 
human being.  De. Goldstein said “Resilience is a process – 
something you do while under stress that makes the 
outcome better.  Resilience allows you to function under 
stress.  There must be stress to detect resilience, for 
without stress there is no need for resilience.”   

The assumption I had going into this conference was that 
it was about stress and the brain.  I assumed that it was 
going to tell me how to alleviate stress, not tell me that 
stress was needed. Clearly I have not done enough 
bodybuilding.  Or chocolate.  One of them, anyway. 
Onward! 

How to reduce stress?  Again, Google helps me 
immeasurably by pulling 707 million results out of the 
ether in 0.56 seconds. Dr. Mark Bertin offered more 
concrete help.  With regards to Executive Function, he said 
“We can’t always prepare the road for our children, but 
we can build them a good pair of boots.”  Executive 
function (EF) is the foundation of how we relate to the 
world, and it is associated with well-being and happiness.  

Do you remember the “marshmallow test”? Stanford 
University studied delayed gratification in the 1970’s by 
giving a child a marshmallow and then offering them 
another marshmallow if they waited 5 minutes.  Or they 
could eat the one they had now and be done.  It showed 

(cont’d on page 20) 
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that kids who scored in the “high delay” category went on to score better on tests, have more 
academic success, enjoy better social lives, have better health, salary, no weight problems, and 
overall a happier life.   Cool.  How can that help?  Dr. Bertin offered the “A-E-I-O-U’s” of 
development of Executive Function. 

A – Activities – schedule family time, reading, exercise, traditional games, and sleep.  Unplugged 
play builds EF; screen time disrupts it. Example: No one watches only 9 minutes of SpongeBob 
SquarePants. (another presenter made the claim “sleep deficit = academic deficit”.  Ouch.) 

E – Environment – Toxic stress influences genetics.  Positive Parenting focuses on positives and builds mindset and grit, 
education through limits and boundaries…  this sounds like a good classroom. 

I – Neuroplasticity – basically, anything done repeatedly rewires the brain.  This is connected with mindfulness – attention to 
task, responsiveness vs. continued on p. 20 

(con’t from p. 18)  reactivity, awareness, and compassion.  So, if we do these things more, then we will remake our brain to 
be like that.  

O – Old-fashioned Education – recognizing typical development of children, good teaching practices, also connecting with 
concepts from other presenters re: teaching what/how the children are ready to learn. 

U – Understand where intervention is needed.  He claimed that ADHD is a disorder of Executive Function and the 
assumption should be made that children have EF malfunctions until it is proven to be ADHD.   

Well.  This illustrates perfectly why I am not a doctor.  I was listening along, happily understanding everything until WHAM! I 
wasn’t.  Just like when my Grade 12 bio teacher took us walking in the wetlands of Riding Mountain and we (I) stepped into 
a deep hole and took a bath. I thought I knew my depth, but then suddenly the ground dropped out from beneath.  This 
happened in just about every session at this conference.  These presenters walked and talked like regular people.  Mostly.  
And then they went way deeper. There is clearly a lot of learning to absorb in this area of how the brain works and the 
effects on learning.  I am grateful that I had the chance to attend this PD.  Now if I can only find my copy of Pride and 
Prejudice and Zombies to continue my studies… 

PROFESSIONAL DEVELOPMENT OPPORTUNITIES 

Education of Exceptional 
Children II 

by Kathryn Reuter, EIDCS 

Through Brandon University, I was able 
to take the course Education of 
Exceptional Children II. This course 
presents practical ideas and theories 
that educators are able to use in their 
daily teaching as they work towards an 
inclusive school environment. Some of 
the practical resources presented were, 
Universal Design for Learning and the 
PATHS and MAPS Handbook. The 
course also focused on the role of Para 
Educators in the school and how they 
can be employed as co-teachers in the 
classroom.  

One of the most practical resources 
that was presented in this course was 

Hall, Meyer and Rose’s publication, 
Universal Design for Learning in the 
Classroom: Practical Applications. The 
book is a comprehensive and practical 
guide for using Universal Design 
principles and guidelines in an Inclusive 
Kindergarten to Grade 12 classroom. 
The book is approachable and its 
audience will range from pre-service 
teachers to seasoned educators. The 
examples provided and the focus of the 
chapters speak primarily to middle and 
senior year’s educators and the use of 
technology in Universal Design. Early 
years teachers will find value in this 
book as it convincingly argues the case 
for universal learning in the classroom.  

Educators are continually searching to 
find resources that allow for easy 
application, reading and use in their 

busy day. Universal Design for Learning 
in the Classroom: Practical Applications, 
is an important publication that will 
further the accessibility of Inclusive 
Education in classrooms. The book 
provokes all educators to reflect on 
their daily practice: specifically how 
technology can contribute in a 
meaningful way as it challenges as well 
as supports all students. Educators will 
find it to be an easy, flexible read and 
approach that makes sense of the 
complicated subject matter of diverse 
learners in schools. 

The overall course Education of 
Exceptional Children II has been very 
beneficial, as it has presented and 
expanded real practical solutions as 
educators work towards creating an 
inclusive learning environment. 
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Safer Schools Together: Digital Threat 
Assessment 

by Suzanne Cormier, CLC 

On February 27th, 2018, my colleague, Laura Nault and I, 
were fortunate enough to attend a very interesting 
workshop and training on Digital Threat Assessment at 
Truman College in Chicago. This opportunity came at an 
opportune time. What with the increasing activity of our 
students, parents, community members and staff using 
social media every day, the potential for a rise of reported 
concerning posts on social media might affect us as 
educators. 

Whether these activities are happening before or after 
school hours, we, as a division have a responsibility to 
follow up on any given report. Not to, could lead to 
regretful consequences. We know that our students 
depend almost entirely on social media to communicate 
with their peers and to post how they are feeling. Through 
the digital threat assessment, we trained on how to 
determine and to assess the potential threat to harm 
oneself or others using different social media tools. If a 
person has posted a photo of a gun for example and you 
want to determine if the photo is an original or a replica 

taken from the internet, there is a tool for that called 
Reverse Image Search. Want to know where a person was 
when they tweeted a concerning post, there is a tool for 
that too! There are many helpful little secrets that we, as 
adults are not necessarily informed about or aware of. 
Students have apps that mimic regular icons on their 
electronic devices, if you do not know what they look like; 
you will not know what to look for if you are wondering 
about concerning information on their device.    

There is too much material to share but I would encourage 
you to do some research and assist the Safer Schools 
Together workshops. Our young people are very tech 
savvy and we may not be aware of everything they are 
doing, posting and saying on social media. So, check out 
the SST website https://saferschoolstogether.com/ where 
you will find a lot of useful information and upcoming 
events. We cannot pretend to know everything nor should 
we live on high alert at all times. 
However, it is responsible to be 
aware and have knowledge of the 
tools available to us to help do an 
assessment of concerning digital 
behavior brought to our attention. 

Psychology of Personality 

by Karen Thiessen, RCH 

Psychology of Personality was a very valuable course for understanding personalities and traits.   I found this course 
especially interesting because the study of personality has so many applications to both our understanding of human 
behaviour and to the way we live our own lives.    Through this course, I gained an understanding of the concepts of 
personality theory and their development.  I was able to use these concepts and apply my knowledge of personality 
theories to better understand my own and others’ personalities.    I was also able to develop a deeper appreciation for 
diversity of personality by identifying how others may think, feel and believe in systematically different ways based on 
their personal dispositions.         

One of the most valuable sections of this course was being able to gain an understanding of how the science of 
personality can be applied to areas of human behaviour such as goal-attainment, self-regulation, stress and happiness, 
parenting, close relationships and the workplace, including the school setting.  

A topic that caught my attention as I was taking this course, and that provided valuable insight into how personality 
affects learning, was the section on autonomy, competence and relatedness.  These three basic human needs must be 
met in order for individuals to feel motivated and to be successful.    One thing that is very important for teachers to 
do in order to foster relatedness is to establish a warm, supportive relationship with their students.   Teachers that 
foster relatedness with students listen to students, give them time to talk and take the students’ 
perspective.    Supportive teachers show a sensitivity and attunement to students by sensing the cognitive and 
emotional states of their students and adjusting their instruction accordingly.   In this way, teachers establish a sense 
of warmth, affection and acceptance of students, fostering relatedness.  This helps students be motivated and 
successful.  This is certainly a valuable message for all of us educators! 



22 

 

PROFESSIONAL DEVELOPMENT OPPORTUNITIES 

Theoretical Perspectives in Educational 
Administration – 7050 

by Alana Klopick, ESAI 
This winter I took the course, Theoretical Perspectives in 
Educational Administration with Dr. Robert Mizzi at the 
University of Manitoba. This required course challenged 
our minds on different theories focused on educational 
administration as a field of study. It provided an 
overview from past classic social theories to more 
recent theoretical perspectives such as Critical Race 
Theory and Role Theory.   

While at first, the theories seemed a bit overwhelming 
to understand and keep track of (there were so many 
theories studied!), in time, with the help of our 
instructor, each theory began to make sense and 
connections could be made to our current school 
system.  

Concepts were introduced through article readings each 
week, and then further discussed during class. I found 
our class discussions most valuable as each person 
brought new perspectives and experiences to the table. 
The small class size allowed for a safe environment to 
share and Dr. Mizzi did an amazing job of challenging 
our thinking and offering a more global perspective to 
the discussion.  

The coursework amount was quite heavy with lengthy 
reading expectations, journal entries, a class 
presentation and a final paper connecting theory and 
practice. Overall, I feel that I learned many new skills 
that will definitely help beyond this course as I work 
through other courses in my Masters of Education 
program. This was my first course with Dr. Mizzi and I 
was very pleased with his delivery and knowledge base 
on the subject.  He was extremely approachable and 
offered valuable feedback on our assignments.  

Assessment and Instruction in Inclusive 
Classrooms 

by Kayleigh Sieffert, SAC  
This winter I had the opportunity to work on my Post 
Baccalaureate at the University of Manitoba. In order to 
complete this degree and earn a certificate in Special 
Education one of the required courses is Assessment and 
Instruction in Inclusive Classrooms. In this course we 
discussed a variety of instructional and assessment 
practices that can help all students to be successful within 
the classroom.  

Throughout this course I was able to further develop my 
understanding of inclusive practices and how to best 
implement them into the classroom. Discussions regarding 
different methods of how to address student challenges 
were of great interest. A shift to the RTI (Response to 
Intervention) model, puts the onus on classroom teachers 
to ensure they are providing differentiated instruction. This 
provides every student with access to classroom content 
while also being challenged and having equal opportunity to 
participate. This model also provides Special Education 
Teachers along with Classroom Teachers a better 
understanding of student strengths and challenges.  

In order to properly plan for students it is important to 
understand students’ strengths and challenges. I have 
learned about both Level A and Level B Assessments and 
how to properly determine which should be used and how 
to conduct them. In addition to this, I have learned to 
properly conduct file reviews allowing me to better 
understand the material and properly program for students. 
Currently, I am taking the second half of the course which 
goes more in depth about assessments and how to 
determine what the scores indicate. This will also allow me 
to better understand student strengths and challenges.  
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Teaching Mathematics in the Middle Years 

University of Winnipeg 

by Joanne Fraser, CLC 

Teaching Mathematics in the Middle Years, a university 
course instructed by Dr. Jerry Ameis, focused on effective 
approaches to teaching the mathematics curriculum to 
middle years students.  Concepts were investigated in all 
four strands: Number, Shape & Space, Statistics and 
Probability and Pattern and Relations with the majority of 
the focus directed towards Number Sense. 

The goal of the course was to enhance the understanding 
of the grade 5 – 8 mathematics curriculum with respect to 
pedagogical issues, content and effective teaching 
practices. 

The main focus was the effective use of instructional 
practices allowing students to experience math working 
from the concrete to the abstract. The use of hands on 
materials is an essential starting point for all learners as it 
aids with the understanding of “why?” a mathematical 
process works.  Students develop and apply their own 
strategies as well as learn about the strategies and 
approaches of their peers through talk and sharing.  As 

students develop an understanding of the concept they 
move towards the abstract.  Students can then explain 
“how?” to solve the problem and why a certain approach 
or strategy is effective.  

The problem solving component was also a large part of 
this course as students are encouraged to solve problems 
in a variety of ways and share their thinking with their 
peers.  This approach develops critical thinking skills and 
resiliency in students. 

This course focused on the continuation of developing the 
math skills of students as they move through middle years 
as well as helped with solidifying their skills for their high 
school years.  This would be a valuable course for middle 
years teachers. 

Strategies for Organizing Inclusive Classrooms 

by Kayleigh Sieffert, SAC 

This winter I had the opportunity to work on my Post Baccalaureate at the University of Manitoba. In order to 
complete this degree and earn a certificate in Special Education one of the required courses is Strategies for Organizing 
Inclusive Classrooms. In this course we discussed the ways in which we can include all students using differentiated 
instruction and Universal Design practices. One of the main ideas within the course was evaluating the environment in 
which we are teaching and whether or not it is suitable for ALL learners. This does not just include the physical 
boundaries of the classroom, but rather the way in which we organize our days, lessons, groups and activities. From 
our seating plans to where we locate our SMART Boards all areas need to be made to be inclusive.   

As a High School Student Services Teacher, I have often found myself reflecting on the situation of our students, 
contemplating why and how they got there and who is responsible. Through this course I have learned that it is 
extremely important for the entire school team to believe in inclusion in order for it to be fully implemented into our 
classrooms. I find that in High Schools many teachers are resistant to the ideas and practices of Universal Design 
because logistically it is quite difficult to implement. In Early Years and Middle Schools teachers have the opportunity 
to be with their classes all day, which is not the case for many High School teachers, making it difficult to implement 
many of the practices. However, I do believe there are many pieces of Universal Design that can be implemented in 
high schools and many teachers do very well.  

Inclusion is a practice that I witness every day in all our classrooms. Teachers are continuously striving to ensure their 
lessons, classrooms and activities are created to include ALL students. Adaptations and modifications are becoming 
less warranted because differentiated instruction is allowing ALL students to access the curriculum in several different 
ways while still being able to participate with the class. Inclusion is no longer a shift in thought or new in the education 
system, but is the norm.  
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EDUA-5012  Legal and Administrative 
Aspects of Schools for Clinicians 

by Lise Turenne, SAC 

This course is a requirement for all school-based 
clinicians as part of the permanent certification process.  
While the course is structured for clinicians and 
administrators, I found the content to be vital for any 
professional educator.  The course content was largely 
based upon the text book: Mackay, A. W., Sutherland, L. 
& Pochini, K.D. (2013).  Teachers and the law: Diverse 
roles and new challenges (3rd edition). Toronto, ON: 
Edmond Montgomery Publications Ltd.  This course 
manual provided a comprehensive overview of the 
complex legislation that directly influences educational 
policy and practice.  Each chapter closely exams the 
impact of educators assuming multiple roles in the 
modern day education system.  “In today’s schools, the 

teacher is required not only to act as a parent but also 
as a police officer, social worker, and professional 
educator” (Mackay et al, 2013, p.10). The authors 
describe how the almost “superhuman” standards 
placed upon teachers today is the due to the power of 
authority conferred by statute combined with the turn 
of the 20th century doctrine of in loco parentis, which 
means in the place of a parent. 

Seeing as though I am still relatively new to working in 
the education system, I was not well versed in all of the 
complex legalities that directly influence my practice as 
a school clinician.  Prior to engaging in this coursework, 
I had not fully considered how the development of 
education law could affect my current role as a school 
social worker.  I have developed an even deeper 
appreciation for my teaching colleagues now that I have 
a better understanding of complexities that accompany 
their roles.  

We are all aware that stress, anxiety, and mental health 
issues are on the rise in children, teens and adults. This 
conference focused on how through programs using 
meditation and social-emotional learning (SEL), and 
using strategies to reduce student stress and behavioral 
problems could help increase resiliency and in turn 
reduce teacher burnout and increase staff retention. 
I’m not sure that staff retention is a major issue in our 
settings but there is no doubting the impact on teachers 
and other school staff that mental health concerns has 
in our classrooms and schools. 
I attended several sessions but would like to focus on 
one in particular. Supporting Student Success by Dr. 
Kathy Perez, she focused on social and emotional 
learning (SEL) and how that could support student 
success. What is social and emotional learning? It is 
more than just classroom management and the 
development of social skills. It becomes an integral part 
of the day’s lesson, it is not just an afterthought but at 
the core of each lesson. The basic principles of SEL are 
merged into the content areas so that they become 
continually reinforced. When topics such as 
relationships and emotional processed are incorporated 
into lessons, it can affect how students learn. As a 

result, there may be a reduction in misbehavior giving 
teacher more opportunity to address teaching and 
learning. 
Dr. Perez provided us with strategies and techniques on 
how to promote students’ self-awareness, self-
management, social-awareness and decision-making 
skills. We also discovered activities and techniques that 
could be used immediately in our classrooms/schools to 
improve students’ attitudes and beliefs about self, 
others and learning. She was great at providing ideas 
that help empower students with demonstrating 
strategies that build confidence, cooperation, curiosity 
and communication skills in the classroom. It connected 
nicely with a lot of the critical thinking we are now 
discussing in our schools and implementing in our 
classrooms. 
It was clear that social and emotional learning, as we all 
know, is a powerful tool to increase student and 
teacher success and at the same time help these young 
people with the mental health issues that face so many 
of them. If interested, I highly recommend her book, 
The New Inclusion: Differentiated Strategies to Engage 
ALL Students (2013).  

Educating Mindful Minds: using the science of stress to improve resilience, behavior, and 
achievement—Learning & the Brain Conference 

by Yvan St. Vincent, SAC/SAE 
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Mindfulness, Stress, Anxiety and the Brain 

by Shawn Sadler, SAC 

What is stress?  How do we deal with stress, and how 
do we help students deal with stress?  I was able to 
attend a conference on Mindfulness, Stress, Anxiety 
and the Brain in New York this past April, put on by 
Learning and the Brain.  Stress, anxiety and mental 
health are very popular topics in educational 
discussion right now, but what is actually going on in 
our brains when we encounter 
stress? 

Stress is the reaction of our 
body and brain to adversity.  
This adversity can come from 
such varied sources as physical 
stress, emotional stress, social 
stress or even intellectual 
stress.  In the brain, stress 
produces a very similar result 
regardless of the source.  A 
vigorous workout produces the 
same stress hormone as does 
trying to make friends in a new school, or worrying 
about a big exam tomorrow.  All of these sources of 
stress trigger allostasis, the release of hormones in 
our brain, chief of which is the stress hormone 
cortisol. 

Cortisol is a powerful hormone which, in the short 
term, strongly boosts our performance in many 
aspects.  Physical ability, mental and emotional 
processing and memory recall are all boosted by 
cortisol.  Short term stress is a powerful tool that we 
use to accomplish more that we are normally able to.  
That stress about the big exam tomorrow?  Use it to 
study better!  This kind of short-term, positive stress 
is the type of stress we encounter most frequently, 
and is a very positive thing! 

Not all stress is good, though!  Stress becomes a 
negative in two main ways: traumatic stress and 
chronic stress.  Traumatic stress happens when the 
adversity overcomes our physical and mental 
capacity to handle.  Chronic stress happens when the 

adversity is not or cannot be resolved and the brain 
cannot clear the high levels of cortisol from the brain.  
Both chronic and traumatic stress results in cortisol 
levels outside of the normal pattern, and can cause 
damage to the brain. 

For many of our students, chronic stress is a 
significant factor.  In terms of brain chemistry, there 
are three significant ways to manage stress:  exercise, 
social support and control. 

Exercise is a well-studied 
management strategy for stress.  
Exercise does not resolve the 
source of the stress, but it does 
significantly improve the brain’s 
ability to handle the stress.  
Exercise training can improve 
memory, augment the 
hippocampus, trigger the 
absorption of glucocortiods and 
help shut off the stress response. 

Social support, especially in the 
form of close family or partner 

support, can cause the release of oxytocin in the 
brain.  In addition to possibly providing help in 
resolving the source of the stress, the oxytocin 
released acts as a sponge for cortisol, reducing the 
levels of the stress hormone in the brain.  

One of the chief reasons that stress becomes chronic 
is because of a lack of control.  Giving students more 
control about minor stresses, such as options for an 
assignment, or a choice on when to write a makeup 
test, can be a way to help them reduce their overall 
allostatic load.   

Stress often gets a bad rap.  Stress is a trigger for 
significant positive performance improvements in all 
areas of our life, but 
stress needs 
management and 
accommodation for it 
to not become 
harmful in our lives.   
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2018 National Reading Recovery & K-6 
Literacy Conference 

February 17-20, Columbus, Ohio 

by Amanda Mykytyn, SAE and Brigitte Kiazyk-

Mykytyn, ESNI 
In February, we attended the annual National 
Reading Recovery and K-6 Literacy Conference in 
Columbus, Ohio. This conference is renowned for 
offering engaging professional development known 
to build teacher efficacy and increase student 
achievement. The event features national literacy 
leaders and keynotes who support research-based 
instructional practices. It brings together classroom 
teachers, early literacy intervention teachers, literacy 
coaches, administrators, teachers’ educators and 
researchers, with the potential for widening your 
professional network. We had the opportunity to 
select from hundreds of quality literacy sessions 
focused on instruction for classrooms, coaching, and 
intervention on topics that included reading, writing, 
diverse learners, comprehensive literacy, vocabulary, 
fluency, word study, phonemic awareness, 
comprehension, EAL learners, and differentiated 
instruction.  Our purpose in attending was to deepen 
our understanding of proven strategies for struggling 
readers and writers in both intervention and 
classroom settings. We were also interested in 
exploring practices that maximize the potential of 
school teams by building their expertise in literacy 
instruction and coaching.  

Some of the highlights of the conference were as 
follows: 

Mary Fried, one of the keynotes is an American 
known advocate of young struggling readers and is 
currently an educator and trainer of Reading 
Recovery at the Ohio State University. Fried was 
trained in Reading Recovery by Marie Clay and 
Barbara Watson, creators of the Reading Recovery 
program. She spoke of the many challenges and 
successes in teaching children who have difficulties in 
learning to read and write. She also spoke of her 
Literacy Lessons© project and how her findings show 
that this intervention is proving to provide supports 
to a wider range of striving readers and writers 
beyond Grade 1. Her recent works continue to be 
rooted in Clay’s Literacy Processing Theory. What 
resounded with us was the continued message that 
oral language is foundational to reading and writing, 
the importance of understanding the reciprocity of 
reading and writing and that each child is an active, 
constructive learner.  

Another highlight was the session with Gravity 
Goldberg and Renee Houser, authors of Mindsets and 
Moves and What do I Teach Readers Tomorrow, 
amongst other titles. They focused on strategies to 
alleviate “Decision Fatigue” in teachers. They spoke 
about how we often “outsource” our teaching 
decisions to places, (referencing popular teacher 
online resource sites) and people who do not know 
our students. They stress that teachers should look 
within and make “in-house” teaching decisions. In 
essence, listen to kids read, listen to them talk about 
their reading and read what they write about their 
reading. This helps teachers understand students’ 
metacognitive processes in order to make sound and 
authentic teaching decisions.  

One session we attended spoke of the importance of 
increasing professional capital for all stakeholders 
involved with K-2 literacy instruction. To maximize 
the impact of Reading Recovery trained educators, 
with the goal of “integration”, high understanding 
and commitment of the program needs to be 
present. More specifically, schools who are able to 
achieve “integration” have the following:  

(cont’d on page 27) 
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(2018 National Reading Recovery & K-6 Literacy 
Conference continued from page 26) 

School-wide shared understanding of Reading Recovery, 
principals who are actively engaged with Reading 
Recovery, and Reading Recovery teachers who are 
positioned as literacy leaders or resources in buildings.  

In yet another session, we were able to make connections 
to our school writing goals. The facilitators emphasized 
the impact of using mentor texts to not only inspire and 
engage diverse learners but also to develop critical 
thinking skills, address social justice topics and gain 
understanding of cultures and identity. The two Grade two 
teachers provided exemplars of reading and writing in the 
content areas and demonstrated the importance of 
reading and writing every day for authentic purposes. 

Pat Cummings, author and illustrator, was the closing 
keynote.  She spoke passionately about growing curious 
readers. Cummings emphasized that storytelling and 
illustrations can be powerful in tapping into a child’s 

natural curiosity; engaging stories can turn young readers 
into lifelong explorers and foster a love of reading. A goal 
that all educators aspire to, to be sure! 

We would encourage all educators alike, regardless of 
whether they are currently Reading Recovery trained, to 
attend this annually hosted conference as the wealth of 
learning and excitement that it generates has the 
potential to influence the instruction of any classroom 
setting. 

PROFESSIONAL DEVELOPMENT OPPORTUNITIES 

Introduction to Inclusive Education 

by Tammy Harding , ESNI  
This year I completed another 6-credit course for my 
Post Bac called Introduction to Inclusive Education EDUA 
5600. It began with a historical overview of the care and 
treatment of people we call disabled, and examined the 
common life experiences of such individuals today.  

We explored the major philosophical and theoretical 
trends or approaches to “exceptionality” that have 
significantly influenced educational and social welfare 
provisions in the past 25 years. We also explored and 
discussed contemporary issues in inclusive special 
education including professional practices and public 
policies related to disability, diversity and inclusion.  

We also studied some of the experiences that children 

and young adults with disabilities have in the home, 
school, and community.  

Our course load challenged us to 2 solo projects and one 
large group work project. Our independent projects 
were both associated with Wolfensberger and SRV 
(Social Role Valorization).  

Our large group project called “Change Project Plan” was 
a yearlong project. We had to come up with a problem in 
our education system and try to develop a plan to help 
change it. I worked with 3 other exceptional teachers to 
develop a less overwhelming way to plan lessons using 
the UDL philosophy. We used Jennifer Katz 3 block 
model, the CAST models and 2 other examples from our 
Prof to build a UDL survival toolkit.  

I really enjoyed this course and all it had to offer. It 
helped me be mindful of how our words and actions can 
value or devalue people.  I also really enjoy meeting 
other professionals and learning about their barriers and 
trying to find solutions to their issues.  

Meeting other teachers reminds me how proud I am to 
work in SRSD. I know with every course I take, I am going 
back into the classroom with more knowledge and tools 
to help not only my students but my colleagues.  
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Theoretical Perspectives on Educational 
Administration 

by Alissa Vivian, SAC 

The course Theoretical Perspectives on Educational 
Administration was a fascinating course outlining how 
theory can influence administrative decisions and 
goals. A range of theories were discussed and 
students were encouraged to focus on specific 
theories that relate to their thinking and practice. The 
course utilized a variety of teaching methods for the 
delivery of the content including direct instruction, 
small group conversations, student presentations, 
guest speaker presentations, the attendance of a 
Graduate Student’s Conference, and private/
individual research. For this article, I will focus on 
explaining the value of the Graduate Student’s 
Conference and the private/individual research.  
The Graduate Student’s Conference was as excellent 
opportunity to see the work that current and former 
graduate students focused on for their research. This 
allowed me to be exposed to a variety of issues and 
perspectives in education that I may not have 
otherwise come across in my studies. I attended three 
sessions at the conference. The first was presented by 
Koe Yoshino on the topic of student sustainability. He 
explained how students need to develop an ecological 
identity to form and ecological self, which in turn 
allows for a oneness of life and its environment. 
Yoshino explained how teachers must also transform 
towards sustainability to achieve a sustainable self. 
The second presenter was Taylor Ellis. He focused on 
the importance of policy in the discourses of 
Indigenous Language Revitalization. Simply put, he 
was exploring how policies have hindered attempts at 
language revitalization in Nunavut and described the 
devastating effect of the cancellation of Bill 37. The 
third presenter that I saw at the conference was Katya 

Adamov. Her research is focused around 
reconciliation and how schools can either foster or 
hinder effective reconciliation. She discussed issues 
around school names, student interventions, the use 
of language to control, and the influence of culture 
and described the impact this has on possible 
reconciliation.  
For my research I focused on Critical Theory, Queer 
Theory, Critical Race Theory and Transformative 
Leadership Theory. Each of these theories force the 
administrator to reflect upon their experiences and 
identify how their biases affect how they see the 
world. Once an administrator has an understanding of 
these biases, only then can they truly understand the 
perspective of the students or groups they aim to 
support and guide. Additionally, some theories do not 
believe in providing solutions to the problems. They 
focus on exclusively bringing issues to light, rather 
than raising issues with the intent of providing a 
solution or emancipation for those that have been 
wronged. Each of the theories that I focused on for 
my research emphasize the emancipation of those 
affected once the conflict has been identified and 
addressed. This research allowed me to formulate my 
theoretical perspective of educational administration, 
and identify how I prefer to think and operate in the 
educational system. 
Through this course, I developed my understanding of 
theory and how it relates to education. It also allowed 
me to view education from the theoretical 
perspectives of others, thus expanding my 
perspective of education and why certain 
administrators respond the way they do to the 
conflicts that arise. Overall, I feel that this was a 
valuable course in developing my understanding of 
educational administration and organizational 
practices.  
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 SRTA Group Project PD - EIDC 

Participants: Chantale Lecocq, Alex 
Nicholls, Michelle Savard  
Facilitators: Elizabeth Hammond, Josh 
Abraham  

With funding provided by the SRTA 
PD Committee, members of EIDC 
completed a 3 half-day Professional 
Development around Balanced 
Literacy in the French Immersion 
classroom, using the Jan Richardson 
Next Steps resources and guide text 
as references. Day one provided 
teachers with an opportunity to 
revisit the components of a 
balanced literacy program, and 
reflect on their current literacy 
practices. Through discussion and 
questions, the teachers established 
their own individual planning goals 
with the group focus in mind – 
creating and, distinguishing 
differences, of a balanced literacy 
program in an Early Years FI 
classroom and a Middle Years FI 
classroom. The facilitators of the 
sessions provided teacher with 
background information using the 
Jan Richardson resources – text and 
online videos, and other resources 
explaining balanced literacy. We 
ended the day with teachers having 
a clear goal and direction for the 
next two sessions. 

Day two allowed the teachers to 
plan their day/week implementing 
all components of balanced literacy 
using the outcomes of Social 
Studies or Science and developing a 
program that is cross-curricular and 
differentiated for all students. The 
facilitators provided the members 
with examples and modelled the 

process along the way, giving the 
members a chance to discuss and 
clarify questions. Once the 
members were comfortable with 
their understanding, they were 
given time to plan their day/week 
and gather resources (online, 
library, staff resources, videos) that 
connected with their chosen SS/SCI 
outcomes. The members were 
supported by their facilitators, but 
also supported each other along 
the way, as they all had ideas to 
add to their colleagues 
programming. At the end of day 
two, the teachers were encouraged 
to continue their planning and 
gathering of resources to bring to 
session three. 

 Session three was a continuation of 
session two, with teachers bringing 
their questions and resources to 
finish their balanced literacy 
planning. The day started with 
questions and clarifications, with a 
chance to revisit the Jan Richardson 
resources guided by the facilitators. 
Using the Balanced Literacy Graphic 
Organizer, the teachers listed all 
resources they were able to gather 
and activities they want to 
implement. They used these lists to 
begin the scheduling of their one/
two week period. Through more 
discussion and problem solving, the 
teachers were able to plan their 
program for implementation after 
the March break. 

The next steps of our Professional 
Development will have the 
members implement their 
programming, and meet to discuss 
the success and challenges of their 
program. The members will 

continue to use the Jan Richardson 
resources during grade group 
meetings, with the meetings 
planned around the literacy portion 
of their program. During the March 
23 PD, teachers will be encouraged 
to share their success/questions 
around their programming, 
allowing their colleagues to 
celebrate and share their opinions. 

 With hard work and teamwork 
between the members, the EIDC 
group project was successful 
because it gave the teachers a 
chance to reflect on their current 
practices, and to begin planning a 
different program that incorporates 
balanced literacy, cross-curricular 
programming, and differentiation. 
As soon as the teachers have a 
chance to implement their 
programs and reflect on their 
planning, we will guide our next 
steps based on the questions posed 
by each member. We will also use 
the success of the members to 
guide our next steps with the 
school staff as a whole, allowing 
them the chance to plan as the PD 
members did. The members left the 
PD with an extended network of 
support, and understanding of a 
different approach to planning. This 
participation and discussion will 
assist the school team with the 
school goals focus on literacy, and 
help guide the next steps in the 
school’s profile. 

Thank-you to the SRTA PD 
committee for giving the EIDC 
members the opportunity to 
further their professional 
development. 
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SAE Gr. 3/4 Writing Project 

by Jessica Laluk & Gr. 3/4 Teacher Team, SAE 

As a group, we were given the gift of time and resources 
to strengthen our teaching practices and become more 
effective writing teachers.  We were able to purchase 
resources that were connected to our school goal and PD 
plan that provided information that enabled us to dig 
deeper together as a group.  We met on four different 
afternoons to explore writing and the gradual release of 
responsibility model.   

During our first session together, we worked towards 
coming up with a goal and plan to guide our time 
together. Creating a time line and choosing specific 
components of the writing workshop, as well as the 
gradual release model, were decided on and gave us a 
plan for our subsequent sessions together.  We spent time 
disaggregating the data in our writing continuums to 
determine where our students currently were, giving us 
baseline data that served to inform our instruction.   
We worked together to create time in our timetables to 
ensure we had sufficient time for a writing workshop/
writing block where students could work through the 
writing process and the gradual release model, while 
teaching new curriculum content to our students.   

Working with the 
resources that were 
purchased, we spent 
time learning about 
Modeled, Shared, 
Guided and Independent 
Writing, together as a 
group.  We were able to 
go back to the 
classroom, try many 
things, then reconvene with our group members, and 
share the successes and some challenges that we were 
facing in the classroom.  We had the opportunities to 
watch videos that were connected to our study, from 
different sources and even some from our very own 
classrooms.   

Through the process of the gradual release we explored 
how to give effective feedback during guided writing 
conferences.  We were able to use our resources to learn 
how to give prompts to encourage our students to 
improve in their writing and how to make sure our 
feedback is connected to the criteria that was co-

constructed with our students.  Our work culminated in 
the creation of writing continuums/exemplars that will 
continue to be used in our classrooms to help our 
students will self and peer assessment. 

Brandon University Faculty of Education - Graduate Studies Program 

07:750 Summative Seminar 

by Sandy Turcotte, Division Office 

This course is the final summative course for the master’s program at Brandon University.  It is an opportunity to 
reflect on one’s entire program.  We are asked to create a portfolio of each course including highlight of the course, 
what to expect, and presenting a few of the assignments completed and significant readings done during each course.   

This course is meant as a celebration of our learning.  The process is very time consuming but well worth it.  We also 
had to complete annotated bibliographies of important journal articles we used in our research.  Finally we had to 
come up with an educational proposal to present to our school division that would support the improvement of an 
issued faced by our school or school division.  I focused on our work with Lyn Sharrat.  Then we had to share a 
presentation of a topic that was a priority and focus for us in our educational career.  

We had to research our topic and give a 60 minute interactive presentation to our university cohort, guests, and other 
invited educators. This was a very supportive platform for sharing our learning and expertise in our chosen topics.  My 
presentation’s topic was the importance of the role of educational leader in a school improvement plan.  I have 
completed my master program and it was a great feeling to celebrate it with fellow cohort colleagues.  Thank you SRTA 
for the support on this educational journey. 
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Digital Threat Assessment Training 

Truman College: February 27, 2018 

by Laura Nault, Social Work Clinician 

As anyone who works in schools knows, there has been a 
considerable increase in online threat making behaviors 
between pre-teens and teens that can negatively impact 
feelings of safety and security for the entire school 
community. 

As social work clinician for two of our central schools in 
Seine River, it has become an unfortunate focus of my day 
to day work life.  Students present almost daily with 
concerns ranging from elevated anxiety due to social 
media posts to sincere fear for safety as a result of 
something that has been posted by a classmate.  Staff in 
schools work diligently to prevent and mitigate 
threatening behaviors such as cyberbullying but it 
continues to be a growing concern. 

I attended this training to increase my knowledge in the 
area of threat assessment specific to student on-line 
activity.  It was my hope that an increased knowledge of 
the platforms utilized by youth would be the outcome.  
This training more than met my expectations.  I also left 
with a skill set that includes knowing how to determine a 
student’s “baseline” digital footprint, in other words, their 
normal on line daily activity as well as how to determine 
sources of threats that are left on various online platforms 
anonymously.  Geo-locational searches can also provide 
valuable information to schools about the on-line activity 
of their entire community so that changes during or after 
traumatic events can be monitored so support can be 
extended where it is needed. 

Attending this training was part of a Division-wide 
initiative to update our threat assessment and 

management 
protocol.  The 
information will be 
shared with all 
schools and further 
trainings will be 
developed for teams 
assessing behaviors 
when threats are 
reported.  Plans are 
already being 
discussed as to how 
to extend training to 

parents and students as well.  Our youth are far more 
“savvy” than many adults and this fosters a false sense of 
anonymity and a lack of “authority presence” which we 
hope to counter with an increase in discussions with youth 
about safety concerns and responsible digital behavior.  

Some of this information was shared with Divisional 
principals at a meeting and was deemed as helpful in 
knowing what to do when disturbing or concerning digital 
evidence is reported or discovered.  We now know that to 
ensure data is not destroyed it’s critical that any devices 
retained for investigation purposes must be put into 
airplane mode to ensure data is not removed remotely 
from an alternate location and device.  “Red flags” to 
watch for on student phones were explored such as the 
existence of “vault apps” individuals can use like a folder 
to hide pictures, videos or messages they don’t want 
others to discover.  Skills needed to remove data that has 
been posted by individuals that is traumatizing to them or 
others was also explored.  While this varies depending on 
the platform, I now possess and can share the skill set 
required to have information or pictures taken down more 
quickly than simply filing a complaint with the platform 
administrators. It is something that can provide a great 
sense of relief to those impacted by the rapid circulation 
of pictures that they do not want posted.   

Learning about platforms used daily by students such as 
SnapChat, the most popular, also gave me some real 
insight into the stress and anxiety affiliated with the use of 
these platforms.  It gave some explanation to the hike I’ve 
witnessed over the past several years in the rates of 
anxiety amongst our youth.   Snapchat turns conversations 
into streaks, redefining how children measure friendship.  
Instagram glorifies the picture-perfect life eroding self-
esteem, Facebook wall posts can quickly escalate into 
nasty interchanges of opinion, even when it fragments our 
communities.  We must all work together to bridge the 
gap between youth and adult knowledge of on-line 
communications and influence.  Some of the very best 
community building initiatives have also begun with a 
hashtag i.e., #MeToo as one example, this is the kind of 
positive digital use we will continue to encourage in our 
youth. 

I would highly recommend to all teachers that they 
explore training available through Safer Schools Together 
at SaferSchoolsTogether.com.   

PROFESSIONAL DEVELOPMENT OPPORTUNITIES 
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SRTA Council Meeting 

 June 13, 2018 

SRTA Executive Meeting 

May 28, 2018 

SRSD Board Meetings 

June 12 & 26, 2018 

Division Office 

 

 

 
 

3rd  Annual Colleen Kachur 
Reico Memorial Golf 

Tournament 

Thursday, June 7, 2018 

Southside Golf Course, 
Grande Pointe 

MTS Golf Tournament 

Saturday, June 16,  2018 

La Verendrye Golf Course, 
La Broquerie, MB  

HOSTED BY Seine River 
Teachers’ Association 

FOR YOUR INFORMATION 

Disability Benefits Plans Premium Increase 

Upon recommendation from the Disability Benefits Plan Committee and the Actuary for the plan, the Provincial 
Executive, at its January 19th meeting, approved a premium of 1.9% on all salaries and allowances effective March 1st 
2018 for the Long Term Disability Plan, (LTD). This increases the previous premium of 1.39% on all salaries and 
allowances, to the 1.9% on all salaries and allowances. On an $80,000 salary this represents a $34.00/month increase.  

The increase is a result of an increasing frequency of claims in the previous fiscal year and this increased frequency 
continuing into the present year. Overall the number of claims in 2016/17 rose 6% but the actual income replacement 
cost of the nonphysical claims rose 10 times as much as the increase in income replacement for physical claims. This is 
probably reflective of the increasing stressors on classroom teachers particularly at the higher end of the salary scales. 
Couple this with increasing costs of service providers to the plan, example, Clinical Psychologists, Physiotherapists, and 
Vocational Rehabilitation Therapists the resultant effect is of course, cost increases.  

The plan also has a funding policy that is meant to mitigate the effects of such cost volatility, positive or negative to the 
plan participant. Over the past 4.5 years this funding policy, and the investments of the fund have subsidized the 
premium, on average, $16.89/month (on an $80.000 salary).  Last year, along with subsidizing the premium by $13.34/
month ($80,000 salary), the investments were also able to absorb cost increases to slightly below $9,000,000.00 for 
2017/18. In order to provide plan benefits to the increasing number of claims and to re-establish the funded status 
under the Funding policy, to the actual funding target, the premium was consequently increased to 1.90% until March 
1st 2019. In late 2018, the DBP committee will be analyzing the funded status, inclusive of claims experience and 
investments to determine the premium for March 2019.  

If you have any questions or concerns please contact:  

Glen Anderson  
Staff Officer Benefits, Manitoba Teachers’ Society  

204 831 3052 or, at ganderson@mbteach.org  


